
 
 

Analyzing 
The 

Kentucky Performance Report (KPR) 
 

A Staff Workshop Model 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

September 2004 
 
 
 
 
 
 
 
 
Version 1 (August 11, 2004) 
Testing Unit, Jefferson County Schools 
3001 Crittenden Drive 
Louisville, KY  40209 
502-485-3388 
Source:  Developed from JCPS and KDE material 

Page 1 



Kentucky Performance Report Analysis Model 
2004-05 

 
Purpose: To provide a staff development model a school can use to analyze 

the Kentucky Performance Report scores in a timely, effective, and 
meaningful way. 

 
Overview: Form analysis teams using the school staff.  The teams will be 

assigned one or two specific KPR areas to explore.  After the 
analysis, teams can report to the large group and discuss future 
action. 

 
Who’s Involved: It’s suggested that as many staff as possible be involved.  In large 

schools, it may mean you have several teams addressing one area. 
That’s okay since the more people involved the more insight can 
be gained. 

 
The Materials: (1) Kentucky Performance Report 2004 (one per person or 

appropriate sections) 
(2) No Child Left Behind Report  
(2) Item Level Reports  

   (3) Kentucky Core Content for Assessment Version 3.0  
   (4) Questions to analyze KPR Reports (see attached) 
   (5) School Findings Form (see attached) 

 
 
The Steps:  (1) Form Analysis Teams around the following KPR reports: 
 

a. Reading Data 
b. Math Data 
c. Science Data 
d. Social Studies Data 
e. Writing Portfolio/Writing on Demand Data 
f. Arts/Humanities Data 
g. Practical Living Data 
h. No Child Left Behind Report 

 
 

(2) Provide each team with individual sets of the KPR, the Steps to 
Analyze KPR Reports, and the School Findings Form.  For best 
results have these reports on the designated tables before arrival of 
the staff.   
(3) Review the purpose and goals. 
(4) Review the documents, the Steps and Findings Form. 
(5) Tell the team their assignment:  Using the documents, your 
team is analyze the data answering the questions listed in the Steps 
to Analyze the KPR.  In addition, fill out the School Findings 
Form. 
(6) Allow 30 minutes for analysis  
(7) Have each team report their findings to the group. 
(8) Collect the School Findings sheets for further use. 
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Total Time Needed:  Introduction/Purpose  5 minutes 

 
   Review the materials  10 minutes 
 
   Make the assignments  5 minutes 
   and tell the teams their 
   tasks. 
 
   Team Analysis  30 minutes 
 
   Group Reports   15 minutes 
  
   Wrap/Future Steps  5 minutes 
 
   Total Time   60-70 minutes 
 

Results:   This method provides wide dissemination of the KPR and other documents by 
actively engaging staff members.  More ownership and insights into the scores 
may occur.  KPR scores are analyzed in a timely and effective manner. 

 
 

If you have any questions about this workshop, please feel free to give us a call.  Thanks for your help. 
 
Testing Unit  
Jefferson County Schools 

485-3388 
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Questions to Analyze the KPR 

 
 

• What is our school’s goal for the end of the biennium 2004? 
• Did we meet the accountability goal? 
• What category did we fall into? (Meets Goal, Progressing, Assistance) 
• Did we meet our novice reduction (all schools) and dropout criteria (HS only)? 
• What is our goal for the next biennium? 
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This page provides accountability data on a single page.  It is a good reference point 
to capture all the accountability data in one place.  In our analysis package we will 
have other pages that focus on the Academic Index areas.  The focus on analysis for 
this page will be the National Reference Test (CTBS) and the Non-Academic Data. 
 
• What is the trend data for attendance, retention, dropout (MS/HS), and Successful 

Transition (HS) for our school? 
• Does our number of accountable students stay fairly stable (within 10 – 15%)? 

If numbers changed more than 10-15% how did we adjust to the larger or smaller 
numbers in our school? 

• Does our NRT data show change over the years?   
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New 
KPR 
Page 
2004 

 
This page shows the Academic Index for all groups of students over time.   Academic 
Index numbers do not include the Non-Cognitive data (attendance, retention, dropout and 
transition to successful life).  Academic Index would include a compilation of Reading, 
Mathematics, Science, Social Studies, Writing, Arts/Humanities,  and Practical 
Living/Vocational Studies.  
 
What trends are evident? 
Are certain groups moving up, staying steady, or moving downward? 
What are the long term trends (from 1999 to 2004)? 
What are the short term trends (from 2003 to 2004)? 
Are there reasons for these trends? 
Which group appears to need the most attention? 
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This page shows numerical and graphical trend data in the total academic index (the 
accountability index minus the non-academic indicators and norm referenced 
information) for each subject.  
 
• Compare our 2004 scores to our 2003, 2002, 2001, 2000 and 1999 scores.  Did we 

move up, stay even, or drop backwards?  
 
• Examine and discuss the following: 

• Curriculum – Do we adequately cover Core Content? How do we 
know? How do we allot time for covering the subjects? How do we 
know students understand Core Content? 

• Instruction – Do we provide a variety of instructional methods to 
teach and engage all students?  Is our instruction engaging?   

• Assessment – does our ongoing assessment system provide us 
adequate feedback about students’ growth toward proficiency? Do 
we analyze the results and make changes ongoing through the 
year?   
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This page provides data for your school, your district, and  the state.   
 

• How does our school compare to the district, region and state? 
 

• What perspectives can this information give to our school? 
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This report shows trends of the number (in columns) and the percents (a bar graph with 
number) of the different performance categories.   
 

• How has the percent of students in each category changed over time? 
 
• What does the data show about students in the lowest performance levels? 

o Novice students are most likely demonstrating little knowledge of Core 
Content (multiple choice questions) and have difficulty writing an Open 
Response answer because of their limited Core Content knowledge.    

o Apprentice students may have only been one or two multiple choice 
questions away from another level or may have only needed to write a 
little higher quality Open Response answer. 

 
•  Look at the non-performing category.  This represents blank, incorrect or totally 

irrelevant work.  Do you have an unusually high number of students in this 
category?  What could you do to get these students to perform at a higher level? 

 
• Most importantly, what kinds of curriculum, instruction and assessment may help 

improve the performance of students throughout the levels? 
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The KCCT tests are long enough to be able to further define some sub-levels of 
performance to give schools more specific content information.  For example:  the 
questions in reading are in four basic areas – literary, informational, practical and 
persuasive.  Oftentimes a class may spend an inordinate amount of time on the literary 
reading and very little on how to read technical pieces of information used for practical 
purposes in real world situations.  Don’t compare these scores vertically – there is not a 
link between sub-domains.   
 
SUBSCORES 
Shows 1) content area subscores (i.e. literary, informational).  2) School/state average 
ranges from 0-4.  Provides a visual for comparison. 

 
• Compare the school and state mean scores.  (Open response is on a scale of 0-4.)  

Are we at, above or below the state mean in each area?  Is there one area in which 
we are lower? Higher? Why? 

 
 
• Does it look like we have a gap between the subscore categories? 

 
 

• What implications exist for instruction and curriculum alignment? 
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Background: A measure of standard error for the mean has been included for both 
multiple-choice and open-response items.  This standard error will show you if your score 
is statistically different than the state score. 
 
 

1. Which area is farthest below the state mean?  You might ask questions like:  What is 
the definition of this topic (e.g., Persuasive Reading)?  How is this defined in the 
Core Content for Assessment?  Is there a reason this should be the lowest area?  Is 
this an area we teach?  How do we teach this topic?  What is expected of students in 
the classroom? How do we assess?  

 
2. Look for school means that are high relative to the state mean.  These areas are places 

where students did very well.  What is the definition of this in the Core Content for 
Assessment?  Is there a reason why students did so well? How do we teach this topic?  
What is expected of students in the classroom? How do we assess? 

 
3. Review the percentages of B and 0.  Compare these to the state percentages.  A score 

of B indicates a blank answer while a score of 0 indicates answers that were pretty far 
off task or on task but completely incorrect.  Are there items that really show up with 
large percentages of B or 0s?  If yes, what is the definition in the Core Content for 
Assessment?  Is there a reason this content should be this difficult? How do we teach 
this topics?  What is expected of students in the classroom?  How do we assess 
content like this? 

 

Page 11 



 
Students are asked to provide answers to some questions that provide data about student 
learning and their perception about how they did on the test.  This can be very 
informative but should be used cautiously, because it is the students’ opinions.  The set of 
questions provides information about (1) Curriculum alignment (2) the state standards for 
proficiency and (3) motivation.   
 

• Are there any notable differences between the school and state percentages? 
 

• Are there implications for using different teacher strategies or instructional 
practices? 

 
• What questions could you ask in the school to probe deeper about these topics? 

 
• What might be some next steps if students and teachers do not share the same 

perception of instruction?  
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Disaggregated Data Reports 

 

 
This page shows stacked bar graphs showing the difference between Novice, 
Apprentice, Proficient, and Distinguished by different groups of students for this year.  
 
• Examine all populations for gaps in student achievement.   Notice the differences 

between Novice and Proficient percentages.   
• Identify groups that have differences from other groups.  Discuss the pattern you 

observe. 
• Is there a specific group that shows a lower performance? 
• What are the implications of the data for your school?   
• If gaps are present, what may account for the gaps?  What can we do to address 

them? 
• How does our curriculum, instruction, and assessment support the growth of all 

students?   
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New 
KPR 
Page 
2004 

 
This page shows the Subject Matter Index (example: Reading) over time for all groups of 
students in the school.  
 
What trends are evident? 
 
Are certain groups moving up, staying steady, or moving downward? 
 
What are the long term trends (from 1999 to 2004)? 
What are the short term trends (from 2003 to 2004)? 
 
Are there reasons for these trends? 
 
Which group appears to need the most attention? 
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This report shows the mean (average) scale score.  The KCCT uses scale scores that run 
between 325 and 800.  Each student’s performance on the Open Response and the 
Multiple Choice questions is computed to create a scale score ranging between 325 and 
800.  Within this range there are cut scores that relate to the different levels of 
performance.   Cut scores are seen on this report and show where Novice, Apprentice, 
Proficient and Distinguished levels are located (see dotted vertical lines). 
 

• Which group has an average that is close to a cut score line? 
 
• What groups were very close to each other in performance? 
 
• What implications does this report have for curriculum, instruction and 

assessment? 
 
• What priorities should your school set when trying to the meet the needs of 

students? 
 

• You may want to use the 2002 KPR and compare how the different groups of 
students performed for the last two years.    
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Shows details of the data presented on page 12 along with district and state data.  
Number of students, percents of the groups, and the mean (average) scale score is 
listed with its standard error in parenthesis.  Gap data is listed.  Gaps that are 
statistically significant are highlighted with an asterisk (*). 
 
• Describe any significant differences found in the school’s groups that are not 

found at the district or  state levels? 
• Are there any groups at the group levels where no significant differences exist? 
• What instructional implications does this data have?   
• What things should our school explore to close the gaps? 
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CTBS Data supplements the reports provided in August.  On these two pages you can see 
the percents that are used to compute your National Norm Referenced Test Index on page 
4.  (0 x percent of students in percentile range 1-24; 60 x percent of students in percentile 
range 25 – 49; 100 x percent of students in percentile range 50-74; and 140 x percent of 
students in percentile range 75-99).  Disaggreagated data is displayed.  Remember the 
KPR CTBS data now includes all alternative students so the scores may be slightly 
different from the August reports. 
 

• What trends do you see over time? 
• What groups display differences in scores? 
• What implications do these numbers have for the school? 
• What do these numbers mean in our discussion of curriculum, instruction, and 

assessment? 
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The Item Level Report shows each students individual answers for the Multiple Choice 
and Open Ended Items.  Multiple choice correct items are marked by a “+” while an 
incorrect item is “-.”   Open Response are scored 0-4.  Item numbers are listed vertically 
at the top of the page. In addition, the Lithocode and the Performance Level are listed. 
 

• Look for high numbers of blank (0) multiple choice responses.  This means 
students left items blank.  High numbers of blanks may mean students didn’t 
understand the question or the content.   

• Look for high numbers of blanks or 0 scores on the Open Response section.  A 
zero indicates the student wrote something, but it did not add any information to 
the answer or was so off task that it didn’t make sense.  A “B” indicates a blank 
meaning the student left the answer space totally empty.  High numbers of 0s and 
Bs may mean the students did not understand the content, the question or the 
process of the Open Response Item. 

 
• What insights do you have after examining the Item Response Report?   What 

does this mean for curriculum, instruction or assessment? 
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This page begins the Annual Yearly Progress Report (otherwise known as AYP) required 
by the No Child Left Behind ACT (federal law), otherwise known as NCLS.  Under 
NCLB, a school must make 100 percent of its target goals in order to qualify as having 
made Adequate Yearly Progress. 
 

• Is this a Title I school? 
 
• What percent of its target goals did the school meet? 

 
• Were there any subgroups for which the school did not have to meet annual 

measurable objectives? 
If so, for which subgroups did the school not have to meet annual measurable 
objectives? 
 

• Did the school meet its annual measurable objective in Reading for each 
applicable subgroup? 
If not, for which subgroup did the school not meet its annual measurable objective 
in Reading? 
 

• Did the school meet its annual measurable objective in Mathematics for each 
applicable subgroup? 
If not, for which subgroup did the school not meets its annual measurable 
objective in Mathematics? 
 

• Were there any subgroups for which the school did not have to meet a 
participation rate? 
If so, for which subgroups did the school not have to meet a participation rate? 
 

• Did the school meet the participation rate for each applicable subgroup? 
If not, for which subgroup did the school not meet the participation rate? 
 

• Did the school meet its Other Academic Indicator? 
What IS the Other Academic Indicator for this school? 
 

• Overall, did the school make Adequate Yearly Progress? 
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This page of the Annual Yearly Progress Report gives the Annual Measurable 
Objective target goals in Reading and Mathematics for the school through School 
Year 2013 – 2014, a three year history of the school’s performance in meeting 
Annual Measurable Objective target goals in Reading and Mathematics and a three 
year history of the consequences (if any) of the school’s performance in meeting its 
target goals. 
 
• If the school has incurred consequences, in what year were consequences first 

incurred? 
 
• What is the school’s current consequences Tier (if any)? 
 
• If the school is currently in some Tier of consequences, what are the sanctions 

imposed upon the school? 
 

• What is the result of a school’s not meeting its Other Academic Indicator? 
 

• What must a school do to make Adequate Yearly Progress in Reading? 
 

• What must a school do to make Adequate Yearly Progress in Mathematics? 
 

• Is this school currently a No Child Left Behind Improvement School? 
 

• What is meant by the “Safe Harbor” for a school? 
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This page of the Annual Yearly Progress Report gives a two year history of the 
percent of proficient performance in Reading (disaggregated by subgroups), the 
number of students enrolled and the percent of participation (disaggregated by 
subgroups, the school’s 2002 and 2003 Other Academic Indicator results and the 
school’s 2003 and 2004 student participation counts (disaggregated by subgroups) 
that are used to determine percent of participation.  In addition, the graph presents the 
2005 percentage of students at or above proficiency (disaggregated by subgroups) 
with a 99% confidence interval shown. 

 
• What is the one factor that influences the width of the confidence interval? 

 
• What information on this page explains why one or more subgroups of a school 

might not have an Annual Measurable Objective target goal in Reading for 2004? 
 

• What information on this page explains why one or more subgroups of a school 
might not have a Participation Rate target goal? 

 
• What information on this page explains why one or more subgroups of a school 

might have an Annual Measurable Objective target goal, but NOT have a 
Participation Rate target goal? 
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